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“SUSTAINABLE WHAT?”
SUSTAINABLE TOURISM DEVELOPMENT IN GREEK TERTIARY
CURRICULA

Dimitrios P. Stergiou'° and Theodore S. Benetatos ™'

ABSTRACT

Sustainable tourism development, as a concept, is an important curriculum
component since many tourism graduates will become the managers of the
future. This paper presents the findings from a short student-survey regarding
present understanding and usage of the concept in Greek tourism degree
courses. The results of this survey suggest that aspects of sustainable tourism
development are not comprehensively addressed in the curriculum and that
students do not have a reasonable understanding of the concept. Educational
implications of the study results are presented.

Keywords: tourism higher education, sustainable development, Greece

INTRODUCTION

Over the past two decades there has been much talk over the terms
“sustainability” and “sustainable tourism development”. This includes the
introduction of a specialist tourism journal devoted to the subject of sustainability
(Journal of Sustainable Tourism) in 1992. The World Conference on
Sustainable Tourism, held in Lanzarote, was also one of a large number that
produced recommendations on the application of sustainable development
principles to tourism, in that case a “Charter of Principles and Obijectives for
Sustainable Tourism” (France, 1997).

The tourism industry and its professional bodies are recognizing the need to
engage with sustainable development issues (WTO, 2005). However, a number
of studies on the conceptualisation of sustainable development within the
context of tourism showed a lack of understanding and vagueness about
sustainability concepts and their implementation into current tourism practice.
These concerns have been well articulated by several authors, ranging from
Craik (1995) over a decade ago to McKercher (2003) more recently. Other
recent publications have also drawn attention to the misuse of the concept in
touristic practice (Cohen, 2000; Sharpley, 2000).

To address these issues changes need to be made in the way tourism education
is conceived and delivered, so that tourism graduates can become proponents
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for the implementation of sustainable development practices in their
organisations. This statement should not be taken to imply that education will
solve all our problems and lead us single-handedly into the desired sustainable
tourism society. Clearly the status quo is setting parameters which render much
of what is done in education obsolete (Barnett, 1990). Yet it is also clear that
without some sort of education, of learning and fostering understanding, the
transition to sustainability will hardly be achieved (Jucker, 2002). This mirrors
closely Agenda 21, a global action plan for delivering sustainable development,
which proposes that “education is critical for promoting sustainable development
and improving the capacity of the people to address sustainable development
issues” (UNCED, 1992).

The Greek Government is a signatory of Agenda 21. However, to the best of the
authors’ knowledge, no research exists on the incorporation of the concept of
sustainable development in Greek tourism studies at a higher level. The only
relevant research reported appears to be an investigation into the aspects of
sustainable development in Greece which revealed the absence of a consistent
specific national strategy for sustainable development education (United
Nations, 1998). Against this background, this paper reviews the tourism
curriculum in Greece at undergraduate level, with the purpose of illuminating the
nature of provision, before presenting a discussion of what the concept of
sustainable tourism development should incorporate. This will set the
conceptual framework of the study and will be used as a basis of comparison
with student conceptions. Findings from a short survey of final-year students are
then presented in an attempt to elicit student perception of the concept of
sustainable tourism development and its usage in the curriculum. Finally, the
most important problems faced by students in the teaching of sustainable
tourism development are recorded.

TOURISM HIGHER EDUCATION IN GREECE

After about 35 years of development, Greece now has a fairly well-developed
higher education system in tourism which, in common with Western Europe, has
experienced significant expansion in the past few years. According to Greek
legislation, higher education consists of two parallel sectors (Ministry of National
Education and Religious Affairs, 2005):

. The University Sector, which includes Universities, Polytechnics, and the
Athens School of Fine Arts.
. The Technical Sector, which includes the Higher Technological

Educational Institutions (ATEls). It is important to note that ATEls were fully
integrated into the higher education system in 2001.

Within the University Sector, degree-level courses with a management
component relating to tourism (but not degrees on tourism) are offered by the
Business Administration Departments of the University of the Aegean and the
University of Patras. Also at the University Sector, three Universities (University
of the Aegean, University of Piraeus, and the Hellenic Open University) offer
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postgraduate programmes in tourism, leading to Master's or PhD degrees,
established during the past eight years. Within the Technical Sector, there are
six ATEls (in Athens, Epirus, Heraclion, Larissa, Patras, and Thessalonica)
offering courses leading to an undergraduate degree in tourism management.

The provision at the two sectors noted here provides a fairly comprehensive
system of tourism higher education and the recent introduction of postgraduate
degrees indicates the way in which the system is expanding to meet the needs
of students and of the tourism industry. The remaining of this section now turns
to a more detailed consideration of the nature of tourism education in the
technical sector, which acts as the sole provider of tourism degrees at
undergraduate level. However, many of the issues developed are also relevant
to the wider tourism educational system of Greece.

Development and Curricula Issues

To a large extent the development of tourism education in Greece has been
driven by what Tribe (1997) has referred to as a “vocational action” approach.
Action is used here as the counterpart of reflection. As Tribe (1999, p. 123)
explains, vocational actions “are activities or performances in the world and
generally involve exercise of a skill or technique”. It follows logically that by
vocational actions we are referring to the actions of those employed in the
tourism sector. So, for example, the preparation of a profit and loss account, the
operation of a reception desk, the marketing of a destination or an attraction
involve vocational actions. Hence, the aims of an education for vocational action
are simply to equip students to be effective practitioners in the business world of
tourism (ibid.).

Given its history, origins and development, this vocational emphasis should not
raise many eyebrows. In its origins, tourism education in Greece was developed
as a response to the impressive growth of the tourism industry during the last 30
years (Laloumis and Roupas, 1998) and the perceived employment needs of
this growing economic sector, and was given added impetus by student demand
anxious about future employment prospects (Christou, 1999). The outcome of
these developments was that formal courses became the main route, at least in
principle, for potential employees to gain entry to the industry and not
surprisingly the courses were strongly geared to these employment needs. This
vocational orientation was further supported by a strong vocational ethos
nationally which emphasised, and continues to do so even today, the important
links between an educated labour force and a strong tourism industry.

This strong influence of industry was seen in the initial establishment of
technological educational institutions in the 1970s as Centres of Professional
Technological Education (K.A.T.E.). This latter point is also reflected today in
the departmental location of ATEIS’ tourism programmes which are exclusively
found in departments of tourism management. The information provided in
Table 1 relating to the contents of a tourism management degree provides
further confirmation of the same pattern.
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Table 1: Outline of a tourism management degree course

15t semester

5" semester

Microeconomics
Business mathematics
General accounting
Labour relations
Professional cooking |

Organisation of conventions
Clients record keeping

Tourism marketing

Computerised reservation systems
Tourism legislation

Tourism  psychology or Tourism | Supplies-Auditing-Costing or Hotel
sociology accounting

2" semester 6" semester

Macroeconomics Hotel marketing

Principles of tourism Hotel computer applications

Business accounting Communication policy -  Public

Floor service

Professional cooking Il

European Union Law or Commercial
law

relations

Tourism business administration

Client recreation and exercise

Airport operation or Tour package and
travelling

3" semester

7" semester

Tourism economy

Business statistics

Computer applications

Bar

Restaurant organisation and operation
Global tourism geography or Greek
tourism geography

Graduate seminar

Human resources management
Finance for tourism enterprises
English tourism terminology

French tourism terminology

German tourism terminology or ltalian
tourism terminology

4™ semester

8™ semester

Tourism policy

Airfares — Ticketing

Reception service

Organisation & operation of travel
agencies

Tourism enterprises and the Internet
Tourism market research or advertising

Dissertation
Six-month industrial placement

Source: Higher Technological Educational Institute of Patras (2004)

Like all ATEIl courses, this is offered as a four-year programme of study
including six months of supervised industrial placement. The extent to which the
content has a strong vocational slant finds expression in module titles such as
Business Statistics and Tourism Marketing. The prevalence of production
kitchens, laboratories of hotel reception and floor service, and six-month
industrial placements as a part of the students’ learning experience, also provide
tangible evidence of this focus. The industry influence is also demonstrated
clearly in the 2004 prospectus of the ATEI of Patras (2004, p. 52) which
suggests that the aim of the offered tourism course is “to develop managerial
staff ... able to be assimilated directly into the Greek and international tourism
industry”. This vocational orientation also comes through Christou’s (1999, p.
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687) analysis of the Greek tourism management education system, which
suggested that tourism graduates “gain adequate knowledge and practical skills
in food and beverage operations, accommodation services and front-office
operations”.

What all this adds up to is an orientation that produces a vocationalist
curriculum, based on technique and means rather than consideration of ends
(Tribe, 1999). Of course, in many ways the vocational oriented curriculum fits
the needs of the key stakeholders in tourism education: the employers, the
students, and the educators. The emphasis on action, rather than reflection,
helps meet employers’ immediate workforce needs, thus providing students with
fairly good initial employment prospects, and it makes sure that the educators
have a good student demand for their programmes (Airey, 2003). Indeed, this
combination is often seen as one of the strengths and successes of this aspect
of education.

Yet, at the same time, a problem lies here in that such an approach can lead to
a one-dimensional development of the curriculum where a critical view of the
society is missed. Tribe's (1999, pp. 121-122) comments on the nature of
business actions are particularly apposite to this case:

“A business action may be good for profits, good for shareholders, good for
customers, but adversely affect other groups such as workers or distant host
communities. These communities are separate.”

In this sense, a curriculum which is implicitly framed as the development of
business skills for the tourism sector of the economy plays a key part in the
reproduction of an imperfect society. This is both disappointing and uncritical,
given the far-reaching contributions of tourism — both positive and negative — to
the economic, social, cultural and environmental fabric and well-being of
societies. It is in this connection that “sustainable development” emerges as a
key concept for consideration within the tourism curriculum. By encompassing a
wide range of disciplines, including aspects of economics, sociology, and natural
science, “sustainable development” can provide a broad disciplinary framework
which will foster an understanding of the different ideologies and discourses
associated with the wider world of tourism.

THE CONCEPT OF SUSTAINABLE DEVELOPMENT

Defining and achieving sustainable development has become one of the major
policy debates of our generation. Since the term “sustainable development” first
came to public attention with the publication of the Brundtland Report in 1987, it
has been much contested by international forums, academics, scientists, public
sector institutions, and private businesses (Eber, 2002). However, it is fair to
say that much of the discussion on the concept has been structured around the
World Commission on Environment and Development’'s (WCED, 1987, p. 43)
well-known definition of sustainable development as “meeting the needs of the
present without compromising the ability of future generations to meet their own
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needs” (Milne, 1998). For the WCED, this involves a process of change in which
economic prosperity must be integrated with environmental integrity in a manner
that is socially equitable and preserves the culture of a society. In this sense,
sustainable development is a comprehensive and inclusive approach which
stresses the interdependence of the natural environment with economy and
society — the “triple-bottom-line”.

The adoption of the principles of sustainable development to tourism has been
rapid and pervasive, although implementation of the practice has been much
more limited (Butler, 1998). Where it has been adopted in the tourism industry,
the term “sustainable tourism development” has become widely accepted as
meaning tourism that is developed and operated in such a manner as to follow
the triple-bottom-line approach (Swarbrooke, 1999). According to this line of
thought, the conventional focus of tourism development on the demands of the
market should be replaced by an emphasis on the needs of the destination
communities. The focus of sustainable tourism development strategies should
be on equity, less consumption, more efficiency, and preservation of the health
and resilience of the human, social, natural and built environment (Jurowski and
Liburd, 2001; Wight, 2002). However, this change of focus from the market to
the destination community does not result in lesser economic gains for tourism
businesses. Higher profits can be realised through sound sustainable business
practices that reduce costs and increase revenues. For example, the use of
renewable resources not only saves the accommodation unit money, but also
allows it to achieve good public relations with a market that is increasingly
concerned about environmental issues, and consequently increase customer
loyalty (Urry, 1996; Bohdanowicz et al., 2001). Thus, to achieve economic,
social and environmental gains, tourism developers must communicate and
apply the sustainable values through policies and procedures.

The overwhelming appeal of sustainability is situated in the strong belief of
mutual care for the world, hindering or excluding unwanted environmental
effects of tourism development, and responsibility towards future generations
(Wheeller, 1993). However, while appropriate and praiseworthy in principle, it is
important to note that sustainable development remains an essentially contested
concept. For Hall (1998), the main reason for this is the extent to which the
concept is used to refer to a wise use in the way natural resources are exploited.
The problem here lies in that the very way in which “wise use” is defined will
depend on the values of various stakeholders. Perhaps most problematic is the
contest between those who accent harmony with nature as the most important
element in sustainable development and those who value human progress as of
paramount importance — with the latter group concentrating on the continuity of
development and economic growth (Redclift, 1988; Milne, 1998).

Besides being contested the concept of sustainable development is complex.
Sustainability is related to many different disciplinary topics, such as
environmental conservation, development of peripheral areas, natural resource
management, human processes and requirements, and so on. In addressing
sustainable development, different levels of analysis are used, for example from
global to the destination level, or from household to individual level (Butler,
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1998). The relative weight and importance of the subjects related to sustainable
development is hardly objectively determinable and depends on the values and
ideologies of various stakeholders (Hall, 1998). From this discussion and
specific remarks on sustainable development it follows logically that a clear
elaboration of the concept in courses or study programmes is difficult.

However, while sustainable development is clearly a concept with inherent
weaknesses, its real value should not be overlooked. Although the contradictory
goals of continued economic growth and societal and environmental
sustainability may never be met, the concept of sustainable development
provides a focal point around which the conflicting value positions of different
stakeholders can be reconciled (Milne, 1998). It is useful to note that in
discussing the design of tourism curricula, Tribe (2000) identifies a similar
contest that exists over their contents. This is due to:

“‘influences which promote the tourism curriculum as a vocational one for
commercial ends [including] the needs of employers, professional bodies,
academics rooted in business departments [and] influences which promote the
tourism curriculum as one for non-commercial ends. For example host and
environmental interests would promote a curriculum for sustainable tourism, and
academics from critical subjects will promote a more open agenda for tourism
studies.”

These guidelines illustrate why sustainable development is a key concept for
consideration within tourism programmes of study and how this apparent
dichotomy can be resolved. Here, then, there is ample justification in integrating
sustainable tourism development as an inclusive approach within the tourism
curriculum, since this will address concerns for wider interests and introduce a
more open agenda compatible with the achievement of commercial ends (Eber,
2002).

METHODOLOGY

In order to get an overview of student perception on the usage of sustainable
development in Greek tourism curricula, we undertook a short self-completion
questionnaire survey. The population from which the survey sought information
was defined as those final-year students for the academic year 2004/5 following
tourism programmes at ATElIs. No reliable data exists on the total size or
characteristics of the target population and this posed problems for data
collection. Under these circumstances the researchers had to turn to forms of
convenience sampling as the basis for selecting the sample. Convenience
sampling is built upon selections which suit the convenience of the researcher
and which are available by virtue of their accessibility (Clark et al., 1998). This
element of convenience entered the sampling procedure discussed here in that
data were collected at two different ATEIs, where the researchers had a number
of personal acquaintances that showed interest in the study and facilitated
access to students. Following this, questionnaires were collected from 81 final-
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year students registered in tourism programmes of study at the participating
ATEls.

The employed questionnaire was an adapted version of a questionnaire
developed by Busby (2003) for the purposes of a similar research to the one
reported here. The questionnaire contained five open-ended questions, inviting
comments on the concept of sustainable tourism development and its usage
within tourism curricula. A limited number of statements, used to assess specific
perceptions of the curriculum, were also included. In the light of a short pilot
study, some minor amendments were made to questions in order to improve
clarity. Most importantly in relation to this, the term “sustainable tourism
development” was used throughout the questionnaire and was not used in
conjunction with sustainable tourism, as was the case with Busby’s
questionnaire. The reason for this was that sustainable tourism is often
regarded as part of sustainable tourism development — i.e. the two concepts are
distinct (see Diamantis, 1998, pp. 20-42). In this connection, it was thought that
the interchangeable use of the two concepts might confuse respondents.

FINDINGS

The analysis that follows gives an overview of the ideas of the students that
responded. It reflects the situation for the tourism students of the participating
ATEIs and not necessarily for all ATEIs in Greece. However, the outcomes of
the study identify some important messages about student perceptions of the
present usage of the concept of sustainable tourism development within their
programmes of study, providing material for further discussion and research.

To get an indication of how “sustainable tourism development” is understood in
the study content of tourism curricula, the two opening questions attempted to
elicit students’ views by asking them for keywords associated with the concept,
and whether it involves any necessary foundations. The vast majority of
answers to both questions raised one common issue, namely that sustainable
tourism development is seen as synonymous with environmental conservation.
This is clearly illustrated in the responses of the 37 students who answered this
question, in that the most frequently cited keywords were: physical environment,
natural resources, ecotourism, green tourism, and ecology. Only six students
referred to keywords such as human heritage, social environment, destination
communities, and future generations.

A similar emphasis arose over student responses on the necessary foundations
of sustainable tourism development. From the 81 questionnaires, this elicited 32
responses with most students stressing the need for natural resources
management, respect for the environment, and less environmentally impacting
forms of tourism development. Only nine students considered there was a need
for relevant government policy, and, vitally, collaboration amongst stakeholders,
long-term thinking, and holistic approaches to tourism development. Fourteen
students made comments to support their answers; the two most relevant to the
point made here stating that “current tourism development is imposing too great
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a demand upon the natural environment” and “the physical environment does
not have the capacity to absorb the demands made on it by various forms of
tourism development”.

The third question asked students to identify which modules in their programmes
of study provided a foundation on sustainable tourism development. Not
surprisingly, most students (78%) recognised the Tourism Policy module to be
relevant. The Tourism Marketing and Public Relations modules were also
identified as embedding some aspect of sustainable development by twenty-four
and twenty-one students respectively. Against these, the rest of the modules
were considered to be irrelevant by the vast majority of students. It is interesting
to note that all three modules cited to be relevant are taught in the latter stages
of the curriculum.

In an attempt to assess specific perceptions of the curriculum, students were
asked to rank four short statements, representing deconstructed curriculum
components, on a five-point Likert scale. As regards the scoring of the scale,
statements were scored 5 for “strongly agree”, down to 1 for “strongly disagree”.
The results of responses to the statements are given in Table 2.

Table 2: Student perception of the curriculum

No. | Statement Mean
n -
72
1. The tourism degree | am undertaking provides me with an
understanding of the term “sustainable tourism development”. 1.5
2. The concept of sustainable tourism development is embedded in | 1.3

all taught modules.

3. The curriculum places too much emphasis on the commercial | 4.1
aspects of tourism.

4. The business practices of Greek tourism establishments do not
help sustainable tourism development. 3.9

From the table, it is evident that students felt that they did not gain adequate
knowledge in the area of sustainable tourism development (statement 1) and
that the concept is not present in all modules (statement 2). The highest mean
score was recorded for statement 3. Here, again, there is ample demonstration
of the strong influence of industry on the content of degree programmes; an
influence which is realised by students. Of course, following student responses
to earlier questions and the discussion on the nature of tourism curricula in
Greece, these results are more or less as expected. However, it is remarkable
that all three statements elicited scores close to the ends of the scale. Why
were students so emphatic in their responses? Here, there is clearly a
disconcerting indication about the way in which sustainable development is
addressed in the curriculum and the extent to which its content is tied to the
needs of industry.
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Statement 4, concerning the business practices within the Greek tourism
industry, also elicited a remarkably high score. It is important to note that none
of the students stated “disagree” or “strongly disagree”. Following the closeness
of the links of tourism education with industry, this is an interesting finding
because many students clearly believe that Greek tourism establishments do not
help sustainable tourism development.

When asked to identify as many authors as possible associated with the concept
of sustainable tourism development, most students were not able to cite any key
texts. Given the plethora of existing articles and books on sustainable tourism
and its development, this is a disappointing and concerning result. Of the
twenty-six students that replied, twenty-one identified Igoumenakis’ (1999) text,
which is used as a textbook for the Tourism Policy module in many ATElIs.
However, it is important to note that the text does not include sustainable
tourism development or sustainability in its subject index. Seven students cited
Swarbrooke’s text, five of which also identified the work of Butler.

The questionnaire also included an explicit question regarding the most
important problems experienced by students in the way the concept of
sustainable tourism development is addressed in their courses. Fifty-two
students provided comments. Perhaps not surprisingly, thirty-eight individuals
considered the difficult conceptualisation of the concept as the most important
problem. One respondent reflected the core idea as follows: “Sustainable
development is an elusive concept. Key concepts need to be clarified before
anything meaningful can be discussed”. Other common suggested problems can
be categorised roughly in four areas: the inadequate content of the taught
modules (34); the unavailability of relevant resources (29); the contradiction
between the nature of sustainable development and conventional business
practices within the tourism industry (27); and rather prominently present, the
opinion that the concept of sustainability exceeds the expertise of the majority of
individual staff members (36). Finally, four respondents mentioned a rather
interesting problem with the attitudes of staff and students. The following
verbatim comment is particularly relevant: “Sometimes both staff and students
seem reluctant to become involved with issues of sustainable development”.
Unfortunately, these students did not attempt to explain why this is the case.

CONCLUSION AND DISCUSSION

This survey has suggested that aspects of sustainable tourism development are
not comprehensively addressed in undergraduate programmes offered by
ATEls. The disappointingly low number of modules shown to embed some
aspect of sustainability, the Likert scores and identification of authors, all
indicate that students do not have a reasonable understanding of the concept.
Responses regarding the inadequacy of the content of taught modules, the
unavailability of relevant resources and appropriate teaching expertise are also
characteristic of the situation.

Of course, the integration of the concept of sustainable development within
undergraduate programmes of study is not an easy task. The conceptualisation
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of the concept is with good reason alleged to be complex, a point acknowledged
by students. This is because of the required balance among its three basic
components — the environment, the economy, and society (the triple-bottom-
line). Indeed, the concept of sustainable development as depicted by the triple-
bottom-line approach is a holistic one, and this element is at the heart of
successful adoption of the concept within educational contexts (Eber, 2002).
Yet, this broad agenda is not echoed in the results of this study in that student
understanding of sustainable development does not appear to go beyond
concern with the environment. To a certain extent, this fragmentation is not
surprising.  After all, many of the fundamental principles of sustainable
development are close to the original idea of environmental conservation.
However, to talk of sustainable development in any one sense alone, such as
environmental sustainability, is philosophically against the true nature of the
concept (Butler, 1998).

The paper ends with one final, more abstract point about tourism higher
education in Greece. Following the results of this study, it appears that Greek
tourism courses have focused on tourism problems the solution of which
requires the exercise of vocational skills or technique. The overt emphasis of
the curriculum on the vocational appears to have tied tourism education too
closely to the needs of the industry, thus preventing the curriculum from
expanding into a consideration of wider issues that underlie tourism — in this
case issues of sustainable tourism development. But vocational skills represent
only one aspect of the tourism knowledge needed in the delivery of projects,
tourism products and services. Tourism is affected by, and affects, other issues
which are not so easily encapsulated. What this implies in education terms is
that greater emphasis must be placed on problem definition; a view confirmed by
Young (1989, p. 23) who suggests the need for education to first “transcend its
present incomplete and one-sided level of development and second to make a
contribution to the solution of problems of the society in which they are found”.
This challenging commitment requires tourism graduates to retain a robust and
analytical approach whilst dealing increasingly with non-vocational details. For
this perspective to be achieved, tourism education must seek to provide its
future graduates with a longer and broader view of tourism and of their practice.
This will help avoid past failures where narrow vocational actions have
negatively “affected groups such as workers or distant host communities” (Tribe,
1999, p. 122).

This should be a source of excitement for Greek tourism higher education and
grasped as a marvellous opportunity to show what is has to offer the individual
and the wider world. It is argued here that the integration of sustainable
development within the tourism curriculum can constitute a valuable step in this
developmental process, which is in the interest of all parties: for the students
who, after their studies, will be equipped to enter the world of work and
contribute usefully to its development; for the tourism industry that needs a
workforce that can think beyond day-to-day issues and move it towards a more
sustainable future; as well as for the tourism educational sector itself, the
rationale of which lies in much more than fairly immediate training (Airey, 2003).
It would be wrong to infer from this that tourism higher education should be
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dismissive about its vocational elements. But, as Stergiou (2005) has argued,
this should not be the totality of its responsibilities or commitments.
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A[IPHTTE

OPAEH TIR THN ARARTY:H TOY TOYPIENOY
ERI THE TOYPICTIRAE ERMAINEYERE

NPO®IA TOY OMATEIOY

To AP.A.T.T.E. (Apdon yia tnv Avdrtugn tou ToupiopoU kail TNG ToupIioTIKAG
Extraideuong) eival éva pn kePOOOKOTIKSO Xwparteio pe €dpa tnv ABAva.
AnpioupyBnke attd OTEAEXN TOUPIOTIKWYV ETTIXEIPACEWY KAl KABNynTéG TNG
TPITORAOUIOG TOUPIOTIKAG €KTTAIOEUONG ME TOUG TTAPOKATW avAPEPOUEVOUG
OKOTTOUG:

e AvAAnun OJpacTnploTATWV MWE OTOXO Tn PEATIWON TNG TOUPICTIKAG KOl
Zevodoxelakrg ekTTaideuong o€ OAa Ta emitTreda oTnv EAAGDQ.

e AvdaAnyn dpacTnploTATWY Yyia TNV avdaTrTuén Tou Toupiopou otnv EAAGSa.

e AvAAnyn dpacTnpIoTATWY YId TNV avATITUEN EIBIKWY JOPPWV TOUPITHOU.

e AvAAnyn dpacTnpIoTATWY PE OTOXO TNV EQAPUOYN ETTIOTNPOVIKAG &10iknong
OTIG EEVOOOXEIOKES KAl TOUPIOTIKEG ETTIXEIPAOEIG.

o Algvépyela €PEUVWDIV, MEAETWV Kal ONUOCIEUCEWV YIa TNV ETTIOTNPOVIKA
TTPOCEYYIoN TOU EVOBOXEIAKOU Kal TOU TOUPIOTIKOU TTPOIGVTOG.

e 'Ekdoon meplodikwyv Kal BIBAiwv TTou agopolv Tnv ETICTNHOVIKA avdAucon
TOU TOUPIOTIKOU QOIVOPEVOU KAl  TWV AEITOUPYIWY TWV  TOUPIOTIKWY
ETTIXEIPNOEWV.

e Opydvwan PETATITUXIOKWY TTPOYPAUHUATWY OTOV TOUPIOHS O€ GUVEPYATIa UE
10pUATA TOU ECWTEPIKOU Kal EEWTEPIKOU.

o [vwpoddtnon emi  BOegudTwy  TOUPICHOU,  ETIXEIPACEWY  TOUPIOHOU,
£evodOXEIOKNG KA TOUPIOTIKAG EKTTAIBEUONG.

e Evioxuon ge uttoTpo®ieg TNG eKTTAi®EUONG OTIG ETTICTAUEG TOU TOUPIGHOU

MEAH
To APATTE onuepa apiBuei epi Ta 700 péAn.

Ta TokTIKG MEAN Tou AP.AT.T.E. civar amd@oitol TOUPIOTIKWY OXOAWV
TPITORAOUIOG EKTTAIOEUONG KAI TAUTOXPOVA OTEAEXN TNG TOUPIOTIKAG Blopnxaviag
N eKTTAIOEUTIKOI TNG TOUPIOTIKAG EKTTAIdEUONG 1 TO KUPIO E€TTAYYEAUA TOUG
ouvoéeTal dueca e Tov TouploTikG KAGS0. Q¢ auvdpounTég eyypd@ovTal £TTiong
TOUPIOTIKOi OPYAVIOHOI KOl TOUPIOTIKEG ETTIXEIPAOEIG.

Qg do6kiya  pEAN  eyypdpovTal  PETA-AUKEIOKOI  OTTOUDOOTEG  TOUPIOTIKAG
ekTTaideuong. Ta dokiya péAn katafdAouv oupBoAIK ouvdpopr, dev €Xouv
dIkaiwua WAgou, aAAd £xouv dIKaiwPa va EVNUEPWVOVTAI Kal VO EEUTTNPETOUVTAI
atrd TIG dPACEIG TOU CWHATEIOU.
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INZTITOYTA TOY APATTE

21a mAaiola Ttou APATTE Acitoupyei 10 IvoTiTouto ToupioTIKwv MegAeTwyv Kal
Epeuvwyv (I.T.M.E.), 10U 10pUBNKE ME TIPOOPICUO VO UTINPETOE TOUG
ETMOTNUOVIKOUG OKOTTOUG Tou Zwpateiou. To lvoTitolto dlevepyei €pEUvES Kal
MeAETEG, emAauBaveTal BPACTNPIOTATWY ETTIHOPPWONG € BEPATA TOUPICUOU Kal
TOUPIOTIKWY ETTIXEIPAOEWY, TOOO autoduvapa 600 KOl O OUuveEPyooia ME
1I0pUUATA, QOPEIC Kal ETTXEIPAOEIC TOU ECWTEPIKOU A TOU €EWTEPIKOU, KABWG
emiong emiyeAgiTal TNV opydvwaon ouvedpiwv kal nuepidwv. To LT.M.E. civai
€mTiong apuddio yia Béuarta uTToTPoPIWV o€ OAa Ta emmiTreda otoudwv. Ta
KPITAPIG €TMAOYNAG Twv UTTOTPOQWV TiBevTal pe amoacn Tou AIOIKNTIKOU
ZupBouAiou Tou AP.AT.T.E.

21a TAaiola Tou XwpaTteiou Aeitoupyei eriong 10 IvoTiToUto ASloAdynong
Moié6tnTag ToupioTikwv ApactnpilotTATwy (I.LAT1.T.A.) TO oTToi0 €IBIKEUETAI O€
2uoTthuata Alaoc@daliong MoldtnTag Twv eTTIXEIPHOEWY ToUu KAGdou. To LLA.TT.T.A.
Exel dlapopewaoel £va TTPOTUTIO £@appoyng Tou 1ISO 9001:2000 Trou €eidikeUeTal
OTIG £EVOOOXEIAKEG ETTIXEIPNOEIG KAl £XEl EKTTAIDEUCEIG O€ ouvepyaaia pe Tnv TUV
SUDDEUCHLAND ¢ikoai éutreipoug O1euBuvTEG EevodOoxEiwY OTNV EQAPUOYT TOU
TTPOTUTTOU QUTOU.

APAZTHPIOTHTEZ

To AP.A.T.T.E. avamrtiooel TTA60g SpacTnpIoThTWY YIa TNV ETTITEUEN TWV
OKOTTWV TOU. AVOAUTIKOTEPQ:

. Neitoupyei  ypageio  Siaocuvdeong epyodoTWV  Kal  UTTAAARAwvV
TOUPIOHOU

. Nerroupyei BIBAIOBAKN ToupioTIKWV BIBAIWV Kal TTEPIOdIKWY, OTNV £0pa
TOU Zwpareiou

. YAotrolei TTpoypduparta  eKmaideuong Twv PEAWV Tou o€ BEuata
AoOyIOMIKOU TOUPIOTIKWYV ETTIXEIPACEWYV KAl 0€ BEPATA KAPIEPAG

. AloBéTel  e1dIKEUPEVOUG  OUpPBOUAOUG O€  BEUOTO  HETATTTUXIOKWYV
TOUPICTIKWY GTTOUSWV

. KaAUTrTel Tnv ekmraideuon oTig 0éoeig epyaaiag amaoxoAoUuevwy o€
EEVODOXEIOKES ETTIXEIPNTEIG.

. Opyavwvel  Kal  UAOTTOIEl, OTTOOTOAEGC OUMPBOUAEUTIKWY OMABWV

§evodoxelaKwyV EMIXEIPACEWY, UE GTOXO TNV Aueon BeAtiwon Tng TToIdTNTAG
TOU TTPOIGVTOG, TWV PEBOdWV ALITOUPYIOG TWV TUNUATWY, TN JEIWON TOU KOGTOUG
KOl TOV TTPOCAVATOAIGUO TWV TTWAACEWV.

. AvohapBavel OlEvEPYEIO EPEUVWV KAl MEAETWV AVOQOPIKA WE TNV
QvATITUEN TOUPIOTIKWY ETTIXEIPACEWY i TOUPIOTIKWY TTEPIOXWV.
. 2tnpiel  TIC TOUPIOTIKEG  €TMIXEIPAOEIG O  Béuata  oulyxpovng

TEXVOAOYiag, OTTWG N pnxavopydvwaon Kai n wpofoAl Kal rpowlnon péow
dladikTUou.
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. N€ITOUpyEl EMOTNHOVIKEG OUADEG OI OTToiEG gpguvolv TV IoxUouca
KATAoTAON O€ OXEON ME TNV TOUPIOTIKY EKTTAIOEUCN KOl TNV TOUPIOTIKA TTONITIKA
Kal oUVTAOOOUV TTPOTACEIG TTPOG TOUG APUOBIOUS POPEIG.

° AgiToupyei KaBnuepivd ypa@eio evnuEPWONG Kal UTTOOTAPIENG OTNV
ABrva, otnv 066 Zwoddxou MNnyAg 2, wpeg 18:00 £wg 20:00.

ENIKOINONIA

Mrtropei kaveig va emoke@tei To AP.A.T.T.E. otnv &1c0Buvon Zwodéxou MNnyng
2, ABRva 10681 i} va TnAepwvroel aTov apiBud 210 3806877 atro Asutépa £wg
kar [lNapaokeur, wpeg 18:00 €wg 20:00. ETmiong KATmmolo¢ WTTOpEi  va
etmKoIvwvroel e @ag oto 210 3806302 1) va eTTIOKEPOEI TIG I0TOOEAIDEG ag oTn
Oleubuvon www.dratte.gr kai va amooteidel e-mail otn  dievBuvan
info@dratte.gr
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